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Continuous and Comprehensive Evaluation

The continuous and comprehensive evaluation system was first
recommended in India by the Education Commission (1964-66).
Meaning of Continuous Evaluation - Just as a teacher teaches
every day, he should also evaluate every day.
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Heqip- & 3l U&l (Two aspezts of evaluation) §ld &-

1. 9T9® & Afdkdcd & Af&P U& (Scholastic Aspect) FT TeITH
PIAT

2. W%W*ﬁ&@ Y&l (Co-scholastic Aspect) - g
UTsTHH el fpareit &1 geuied - &A1 e va-a= &
i & 3 TPR & THa | Il ¢-

(i) ¥TIATHD TP A (Formative Assessment)
(D) RS ATH A (Summative Assessment)
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There are two aspects of evaluation-

1. Evaluating the scholastic aspect of the child's personality.

2. Co-scholastic aspect of the child’'s personality - Evaluating all
co-curricular activities. Scholastic aspect - The teacher evaluates
the child through two types of assessments-

(i) Formative Assessment

(ii) Summative Assessment
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(i) TATHD JSHThdA Gl f%'ﬂ'ﬁlﬁ (Features of Formatlve
Assessment)- dg Ayt |t z;aa'réu’f &t Aoz uftear ey |
Ugd BT ¢ Ul g@Te e & oI giar 21 (i) g faendf 9
AATYH S BT 4GP UII&T (Diagnostic Text) BT | (i) TTP
9T¢ IUARTAED 1RAL0T BT 1 (i) T gRT faenff 7 srearus Sy
&1 gfagf¥ (Feedback) BTet 81 (iv) I8 &K UHTA (Micro nature) HT
BT 21 (xii) 39 AP AT P 3P G0 & g1 oiie Sd & |
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(i) Features of Formative Assessment - This assessment is done
before the completion of the guidance process of all units, i.e. it
takes place in the middle of unit guidance. (i) It does diagnostic
text of both the student and the teacher. (ii) After this, remedial
teaching takes place. (iii) Through this, feedback is given to both
the student and the teacher. (iv) It is of micro nature. (xii) Marks
of this assessment are not added to the test.
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(i) 98 FFeMTa® usfa &1 781 gia1 8 YT 39H SUIRTHS A&
el frar ST B

(iv)ugmazﬁfav&&rms‘rm%amwﬁﬁmﬁ (Macro)%l

(v) T8 HTTH BT ATH AT (Assessment of Learning) B |




(ii) Features of Formative Assessment

(i) It is done at the end of each period and all the units taught in
each period are evaluated together.

(i) It is not diagnostic in nature and remedial teaching is not done
in it.
(iv) It is a standard referenced test and is macro in nature.

(v) It is an assessment of learning.
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fAteror fbT S aret BT St ST TUT FHTAl B IAA HIA drdd
ucdh! &1 H IE HdT gl
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1. Cumulative records - Cumulative graphs are used in schools to
organize information about each student in a systematic manner.

It presents a graph of the student’s academic progress, exam
results, attendance, merit and participation in other school
activities etc.

2. Anecdotal records - It is a brief description of only specific
events and actions related to the behavior and habits of children.
It also mentions the factors that generate the interests and
inclinations of the student being observed.
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3. Wi YA (Check List)- farf@aa aut #ifa® wdant sl & gaes
U& BT U0 B! & 3R TANTTHS S 94T fbarars uar &t
ST B dl 8 | 39 Sifafvad Sra ot &1 uanT sifys i, sifigfaat
IUT HTATHS U&i & fore fvar srar 21

4. TSIl (Portfolio) - U8 T® BT &1 UP Bie=? gidl 8, forad
feraT A8t oiraT afcs a=d gRT &1 715 Hecayqul fafalery gxardsil &1
wiet gfaferfy, T T T Blel G F FUAIE AT & |

5. JHTSITHIA (Sociometry)-By J. N. Moreno & Jenings. 9P gRI
faenfdai & a0 R (Stars), {[2'37& (Cliques), Fﬁ'@ (Pairs), ECaLY|

(Triangle), G4 (Isolates) TUT faR¥Pd T= (Neglected) Fa
HEUITSal & ATH ¥ DI WId & |
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3. Check List- Written and oral tests test the cognitive aspect of
the students and test experimental skills and functional aspects.
Apart from this, checklist is used for interests, attitudes and
emotional aspects.

4. Portfolio- This is a portfolio of every student, in which nothing
is written but photocopies of important activities done by the
child, certificates and photographs are kept as evidence.

5. Sociometry- By J. N. Moreno & Jennings. Through this, stars,
cliques, pairs, triangles, isolated children and neglected children
are sorted among the students through classmates.
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Importance of Continuous and Comprehensive Evaluation

1. It reduces the mental stress and anxiety before and after the
examination.

2. It reduces the dropout rate of children as the fear and stress
related to performance is reduced.

3. More emphasis is given on learning rather than teaching for
examination.

4. The clarification of concepts through experiential learning in
the class is being emphasized as more time is being available for
the exchange of curriculum.
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Importance of diagnostic te—aching

The following points are particularly noteworthy from the
viewpoint of the educational importance of diagnostic teaching-

1. Through this, both the student and the teacher become familiar
with the defects and problems.

2. After becoming familiar with the defects and problems, their
prevention takes place through this.
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5. 399 STA®D| P Tdl ATl BT URHR gl ATdT 3 |

3. This inspires the student to be active and studious.

4. Through this, teachers get complete information about the
students.

5. This improves the bad habits of children.
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Importance of Remedial Tea—ching

Educational diagnosis and treatment have an important place in

language. Ignoring this can have a very bad effect not only on
language education but on the entire education system.

1. Students start understanding their mistakes with the help of a
remedial teacher and become cautious about them in the future.

2. Through this, teachers try to improve the mistakes of students
by gaining knowledge about them.

3. Through this, teachers also get to know about their mistakes.
They try to make their teaching effective by removing those
mistakes.
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4. It helps in removing various difficulties of students like mental,

intellectual, emotional, social, physical etc.
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Objective of Remedial Teaching

1. To remove language related errors of students and by removing

these, to save the valuable time of other students of the class from
getting wasted.

2. To remove difficulties and problems coming in the way of
students’ acquisition of knowledge.

3. To save students from maladjustment by solving their
emotional problems and make them mentally healthy and capable
of receiving education.

4. To lead students towards all-round development i.e. to inspire
them to move forward continuously.
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Remedial teaching methods

To remove language related errors of students

the following methods are usually used-
1. Individual method
2. Group method
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1. R AR
(i) afeaia faftr A faenfiay &t safeaa fafimarsit &1 w= war
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1. Individual method

(i) In individual method, individual differences of students should
be taken care of. It is a psychological fact that every child is
different from each other. Therefore, for individual treatment, the
mental and intellectual level of the child should be made the basis.

(ii) For the success of individual treatment, it is necessary that the
problems and difficulties of the student under treatment should
be studied seriously.

(iti) While doing treatment, circumstances, compulsions and
environment should also be taken care of.
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2. Group method

Group treatment method means treating all the students at one

place. There are some mistakes which are made by most of the
students. The teacher finds such mistakes by looking at the copies
of the students or by observing their reading.

All the students can benefit by treating these mistakes
collectively.
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While treating the problem, the teacher should show love and
sympathy towards the students.

Students should be motivated and encouraged. As soon as the
difficulties are resolved, the students start progressing.
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Teaching Process and Action Research

The idea of action research was first proposed by Stephen Corey.
According to Corey, "Action research is a process by which
workers involved in any field study their problems scientifically to
evaluate, direct and improve their findings and actions.”
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Action research is a scientific method of reaching objective
solutions to problems in an informal manner in real situations. The
main feature of this method is that the person working in the field
of instruction himself tries to find scientific solutions to his
problems in the context of his circumstances.

This is a continuous process. The second main feature of this
method is to let the practical situation remain as natural as

possible, that is, the problem in the situation is studied and its
solution is sought in the same.
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The third main feature of action research is its scientific basis, that
is, the solutions should be based on facts, should have a factual
basis, they can be repeated again and again, etc.
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Developmental projects differ from experimental projects in their
purpose. Both action research and experimental projects are for
finding solutions while developmental projects start only after a
definite solution to the problem has been found.




REET 2025 (1'% @&

=
Pt Metee & afe ver @ aiftre ot Jow € o 98 9rfe® sryar
et Neiae 2

Group Project

If more than one person is involved in a project then it is a group
or collaborative project.
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Method of action research.

The method proposed in action research is a scientific method of
problem solving, in which the researcher finds objective and fact-
based solutions to his problems.
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problem)

3. YHT & HRUN $T [ARAYUT (Analysis of the causes of the
problem)

4. U] & GHIYE Bq Pard® Iubed-r &1 fAAfor 3=
(Formulating Action Hypothesis for the Solution of the problem)

5. fraTer® Iudmea Bt wdtan g &S AR HIAT (Preparing a

design for Testing Action Hypothesis)
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This method is as follows:

1. Identifying the problem

2. Delimiting and defining the problem

3. Analysis of the causes of the problem

4. Formulating Action Hypothesis for the Solution of the problem

5. Preparing a design for Testing Action Hypothesis
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Usefulness and importance—of functional hypothesis

1. If the experiment is demonstrated systematically - students are
given the opportunity to do it themselves and there is guidance
system while working on the equipment, then students will
participate in experimentation at the secondary level.

2. If students get sufficient encouragement and motivation to do
experiments, then they will start doing experiments
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