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Ausubel's Theory of Learning

(R Ejéb ) _ zavat Rara

3fds WA (David Ausubel, 1978) & HE@a & & AU &1
afaTes R B 3TYfE A fguid (modern-day
cognitive theory) &Y ‘ﬁ"ﬂf A @I AT B

Mﬁ & 38R, J‘I‘ﬂ'{ﬂf HTAITH Meaningful Learmng
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A FT AQUTT FT (classroom) A FT FAar fAGTOT (learning) TUT mfees AT (verbal
materlals)ﬂ? ardw ue rdgot dae (meaningful learning) & ¥afta &. 3R 39 ﬁﬁ L4 mﬂ'
F1 RAEUTT FX (Bruner) ¥ TAGUTd & TA B

;{ﬁﬂ' (Ausubel) & 3T W@ F Rgura & e § AFfFa IR 9K (kinds) FT Joia &FaT

(1) T€HT HWAT (Rote learning) — ITEHT H@AT 37 Hr@ar F1 Fg1 J1ar ¢ Swd Randt Re v
Yy a1 gis & 3T ' @« A §-a-§ (verbatim) T%cUIEG+ (reproduce) FT dEa g

(2) 3r4qol Hr@AT (Meaningful learning) - 3¥YqoT H@=T 7 o Fqad A q{%
(meamngful assimilation) 3 Fgr &, 'F A W@ Y ufFaT #Y FEr Far

& @YY a1 915 Y FAHST ATHATT FIT & g7 ﬂm‘m (past knowledge) &
gafld T 9 ™ uu,.jc

(3) ATHTgor WWAT (Reception learning) -39 aXF & dr@ar & Rrawdt
s A1 fomst ¢ & ardt 3 et 39 afaay & e (mtern‘ah—ze)m oar gl

wmmwmtﬁwﬁmmm ption learning) ATA TE&HT &Y
AT FHa g S

(4) (4) I=A9or H@AT (Discovery learning)—3=awor ¥ & Hra=m F Fg1 Iar ¢ @A
g1 A9IT (concept) AT F1E AT AIH 1 AR i @5
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FTaHAF SAHI0T (Universal Grammar): T1FEhT &7 HATdAT AT
for TlT HIWIHT T T ATHTT AT 8ldl & IR TIcASd HAAd

mﬁﬂﬁmﬁmm@?ﬁﬁl

fquTa (Generative Grammar): 38l <ITEIUT & Teh
mmmmmm gl JTdr g, oaH
wmw%mm HATAT aeg
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AFcTecarg & @aH
quiTehRalG & f@9H 38 YR ¢ :

gkﬁaﬂm (Structure ): qUITERREIE #H HOIA $Hr T gfekar
qut A ST ¥ ST IRRAT & AT T YHe giar

BT
mSmmet ): ST SFAU ISR J FATA @il g, 3eAhl .
GHR Iaefe & 2T & | CSGG‘ M A

4) HATYS (Closing) : #ATAd HAEASH H AT &F Hl §¢ FaA I
s ga fEm A @ s 8 N P2 ) o



« ATCTecare RALed

+ H S AT Hederse FT AU  ( Insight Theory ) :-
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Fgel & RAquTa &1 AMAF Agea -

mmaerwa:mmgammau
339 RUed & ATLIH § O 6 W AR o aax
HIN FHAEAT & & fASIeet & o0 3R 81 & |



e Fam & gNeT, 89 & Sfed FTUROT H FHFA & AT Fu§ &= W@ 2
frerd T @A N areafRs Sfaa F 3SR FT IR FEF ATFTEAT HY
¢ AR IrHdE a8F ¥ TFga T F Aviy Aar § IR, o F9EE
FTUROT F TAS 1S &1 Tg IRTT Fa@ IHeoT ST B -

During a science class, students are struggling to understand a complex concept. The
teacher decides to present the information in a new and engaging way, using visual aids
and real-life examples. As a result, the students suddenly grasp the concept. This
scenario best illustrates:

A. Rote memorizatit;n/m qiq ]
A Analyticalthinki,ng/ﬁ! IYOTcH® <
D. Repetitive Ie::ntning/a’rﬂ"l'Ia arelt dE




